
Pupil premium strategy statement 

This statement details our school’s planned use of pupil premium (and recovery 
premium for the 2022 to 2023 academic year) funding to help improve the attainment 
of our disadvantaged pupils.  

It outlines our pupil premium strategy for three years: last year 2021/22, this current 
year 2022/3 and 2023/24, and the activities we specifically intend to spend the 
funding in this academic year. It also details the effects that last year’s spending of 
pupil premium had within our school.  

School overview 

Detail Data 

School name Bells Farm Primary 
School 

Number of pupils in school  201 

Proportion (%) of pupil premium eligible pupils 41% (82 children) 

Academic years that our current pupil premium 
strategy plan covers  

2021/2022 to  

2023/2024 

Date this statement was updated November 2022 

Date on which it will be reviewed Termly monitoring and 
annual impact review: 
July 2023 

Statement authorised by Wendy McClelland – 
Chair of Governors 

Pupil premium lead Barbara Butterworth 

Head teacher 

Governor / Trustee lead Siva Kachimba 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £136,395 

Recovery premium funding allocation this academic year 

School Led Tutoring Allocation 

£7,178 

£10,733 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year  £154,306 



Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, enjoy their learning and aim for excellence in all they do. They should make good 

progress and achieve high attainment across all subject areas. The focus of our pupil 

premium strategy is to support disadvantaged pupils to achieve these goals including 

progress for those who are already high attainers.  

We believe that every pupil in Bells Farm is entitled to: 

• be safe, secure and happy in a school environment which has their welfare, 

safety and education at the heart of everything it does;   

• learn in a values - based community, which fosters care and respect for, and 

acceptance of themselves and others; 

• quality teaching across a broad and rich curriculum which enables all children to 

achieve their potential; 

• support to grow as confident and successful individuals. 

 

Our Pupil Premium Strategy is intended to support each aspect of this entitlement.  

Excellent pastoral support and high expectations of behaviour and values form the 

foundations of our approach, on which  high-quality teaching and learning can be 

successfully built. We believe that all children, particularly disadvantaged children, 

need to have their well-being needs met and managed so that they are ready to enjoy 

and value their learning and achieve well. We use our monitoring to assess the support 

needed by our most disadvantaged children and build this into quality first teaching and 

interventions when judged appropriate and timely. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

The Pupil Premium funding and related funding will be targeted at individuals, small 

groups and classes especially in English and mathematics and especially in light of the 

loss of learning time in school due to the COVID 19 pandemic. 

Our approach will be responsive to common challenges and individual needs, adapt to 

change and rooted in robust diagnostic assessment, not assumptions about the impact 

of disadvantage. The approaches we have adopted complement each other to help 

pupils excel. To ensure they are effective we will: 

• ensure disadvantaged pupils are challenged in the work that they’re set 



• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 

achieve 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Individual challenges such as autism, speech and language, learning 
and cognition and social and emotional issues. In 2022 – 23, the 
number of SEN children is 51 – 25% of school population. 27 of 
these are disadvantaged children – 53%.  

2 Parents/carers struggling with basic needs related to income, such 
as overcrowded housing, good nutrition and access to wider 
experiences for children. 

3 Wider welfare issues causing safeguarding concerns. A significant 
number of our children have had adverse childhood experiences 
(ACES). As a result many disadvantaged children have heightened 
social, emotional and behavioural needs. Teacher referrals for 
support have markedly increased during the pandemic. 37 pupils (29 
of whom are disadvantaged – 78%) are on our vulnerable children 
list, currently require additional support with safeguarding, social and 
emotional needs. 

4 Our assessments and observations indicate that the education and 
wellbeing of many of our disadvantaged pupils have been impacted 
by partial school closures to a greater extent than for other pupils. 
These findings are supported by national studies.  

This has resulted in significant knowledge gaps leading to pupils 
falling further behind age-related expectations, especially in 
reading, writing and maths. 

5 Our assessments, observations and discussions with pupils and 
families have identified a lack of enrichment opportunities before 
and during school closure for our disadvantaged pupils, which has 
a detrimental effect of their well-being. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy 

plan, and how we will measure whether they have been achieved. 



Intended outcome Success criteria 

Attainment is raised to 
ensure that 
disadvantaged pupils 
meet age 
expectations in line 
with or higher than 
national standards. 

By the end of EYFS, KS1 and KS2 the proportion of 
pupils achieving end of year age expectations and 
greater depth will be in line with or higher than national 
standards. Children will achieve or exceed their end of 
year targets based on prior attainment and current 
assessment of knowledge and skills. The end of key 
stage statutory assessments will demonstrate that the 
school remains in line with or narrower than national for 
the achievement gap between disadvantaged and other 
children nationally. 

Disadvantaged pupils 
are able to develop 
their speech and 
language to improve 
their communication 
skills and enable full 
access to a broad and 
rich curriculum. 

The percentage of disadvantaged pupils meeting ELGs 
in Communication and language will be at least in line 
with national standards and will therefore impact on 
increased attainment of other related ELGs 

Pupils will have been shown to have access to early 
help and interventions. The positive impact of these will 
support their language development and enable them 
to gain full access to learning and meet their progress 
and attainment targets. 

Improved oral 
language skills and 
vocabulary among 
disadvantaged pupils.  

A language rich curriculum is implemented throughout 
school to support language acquisition and application 
and development of a wider vocabulary. 

Assessments and observations indicate significantly 
improved oral language among disadvantaged pupils, 
which is in turn reflected in the quality of their writing. 
This is evident when triangulated with other sources of 
evidence, including engagement and participation in 
lessons, work scrutiny, pupil voice and ongoing 
formative assessment. 

Improved access to 
quality literature and 
enjoyment of reading 
for pleasure, and 
increased reading 
attainment among 
disadvantaged pupils.  

Children engage with a rich and diverse range of texts 
and show a positive perception of reading as measured 
by the Reading for Pleasure project.  

A new phonics programme will be embedded in the 
early years and key stage 1 with catch up interventions 
for identified pupils in key stage 2. 

Pupils will continue to achieve standards in the phonics 
screening test at least in line with national averages. 

Pupils will continue to achieve standards at least in line 
with national averages at the end of key stages 1 and 2. 

Pupils throughout the school make at least expected 
progress in reading. 

Improvement in the 
quality of teaching of 
reading, writing and  
maths. 

Staff will have access to high quality CPD and 
resources, the effect of which will be seen in their 
practice and enable them to improve outcomes for all 
disadvantaged pupils. 



To achieve and sustain 
improved wellbeing for 
all pupils in our school, 
particularly our 
disadvantaged pupils. 

There are high and sustainable levels of well-being in 
pupils as demonstrated by: 

• parental and pupil voice 

• successfully resolved issues within a culture of 
trust and confidence to voice concerns about 
mental health and well-being. 

• significant increase in participation in extra -
curricular activities, particularly among 
disadvantaged pupils.    

To achieve and 
sustain improved 
attendance and 
engagement for all 
pupils, particularly our 
disadvantaged pupils. 

Attendance and well-being is improved due to proactive 
pastoral support and wraparound care 

Improved behaviour allows children to gain access to 
the curriculum successfully and make good progress.  

Families are able to access appropriate support, 
including a range of in house and external early help 
more rapidly, which enables parents and carers to 
support their children’s daily attendance. 



Activity in this academic year:  This details how we intend to spend our pupil 

premium (and recovery premium funding) this academic year to address the challenges listed above. 
 

Teaching      Budgeted cost: £11,200 

Activity Evidence that supports this approach Challenges 
addressed 

Budget 

Purchase of a DfE validated Systematic 
Synthetic Phonics programme (Phonics 
Shed) to secure stronger phonics 
teaching for all pupils. 

Training for staff in the successful 
implementation of the phonics 
programme and monitoring of quality 
and impact of same.  

Phonics approaches have a strong evidence 
base as cited in by EEF that indicates a 
positive impact on the accuracy of word 
reading. Phonics has a positive impact overall 
(+5 months) with very extensive evidence and 
is an important component in the 
development of early reading skills, 
particularly for children from disadvantaged 
backgrounds. 

1,4 

 

£3500 

CPD and release time for teachers to 
review and embed English planning in 
Y1-Y6. Planning and teaching to have a 
higher focus on: 

• planning, drafting, revising, 
editing, and “publishing” 

• developing vocabulary and 
language 

• engaging and motivating children 
through drama and visual 
literacy 

• providing high-quality models of 
non-fiction 

• developing the writing process 
including shared writing and 
opportunities for publishing 

• direct teaching and regular 
repetition of grammar, 
punctuation and spelling (GPS) 
objectives and interleaving 

The EEF publication ‘Writing Approaches in 
Years 3 to 13: Evidence Review July 2019 
states that overall, some of the key 
characteristics of programmes that produced 
good writing outcomes included the following: 

• Programmes that teach students to 
assess their own and others’ drafts, to 
give students more feedback and 
insight into effective writing strategies 

• Programmes that attempt to build 
students’ motivation to write and enjoy 
self-expression 

• Programmes that balance writing with 
reading 

• Programmes that teach writing 
conventions (e.g., grammar, 
punctuation, usage) explicitly, but in 
the context of creative writing 

 

1, 4 

£1500 

Embed reviewed school planning making 
explicit the teaching and learning of 
reading comprehension strategies. 
Monitor through observations, learning 
walks and reading fluency and 
comprehension. 

Coaching for NQT and other teaching 
and teaching assistants as required in 
effective teaching of reading skills. 

The average impact of reading 
comprehension strategies is an additional six 
months’ progress over the course of a year. 
Successful reading comprehension 
approaches allow activities to be carefully 
tailored to pupils’ reading capabilities, and 
involve activities and texts that provide an 
effective, but not overwhelming, challenge. 

1, 4 

 

 

£2000 

Within the school’s wider reading for 
pleasure strategy, provision of a wide 

Evidence from OECD (2002) found that 
reading enjoyment is more important for 

1, 4, 5 

https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme


range of fiction and factual texts for class 
and main libraries giving children access 
to high quality literature to borrow for 
school and home reading and widen 
their experience of a range of authors 
and genres. 

children’s educational success than their 
family’s socio-economic status. Clark and 
Rumbold (2006) argue that reading for 
pleasure could be one important way to help 
combat social exclusion and raise educational 
standards. 

 

£2000 

Staff CPD on feedback strategies and 
release for peer observations and 
coaching. 

Providing feedback is well-evidenced for 
having a high impact on learning outcomes, 
EEF citing 9 months of additional progress. 
Effective feedback tends to focus on the task, 
subject and self-regulation strategies: it 
provides specific information on how to 
improve. 

1, 4 

£2200 

Targeted academic support  

Budgeted cost: £80,820 

Activity Evidence that supports this approach Challenge 
addressed 

Budget 

Team teaching Y2 for English and 
maths and splitting Year 6 into two 
groups for maths providing for 1:1 
interventions from senior, 
consistently good quality teachers.  
 

 

The EEF found that overall, small group tuition is 
effective  - the smaller the group the better. Studies 
suggest that greater teacher feedback, the 
opportunity for sustained engagement in small 
groups and/or work more closely matched to 
learners’ needs explain the impact. 

1, 4 

£74,820 

Deployment of SENCO, TA, tutor 
and HLTA hours to provide small 
group and 1:1 early interventions 
and catch up learning in targeted 
groups in key stage 2.  
Training of TAs and HLTA in 
structured interventions. 
 

 

Approaches that either deliver instruction through 
teaching assistants or in small groups rather than 
one to one have smaller positive effects, on 
average, but may be a cost-effective solution to 
providing targeted support. Small group tuition has 
an average impact of four months’ additional 
progress over the course of a year. 

For one to one tuition led by teaching assistants, 
interventions are likely to be particularly beneficial 
when the teaching assistants are experienced, well-
trained and supported – for example, delivering a 
structured intervention. 

 

  

  

Screening of all reception children in 
early autumn followed by co-
ordinated interventions for those 
children who require additional 
support in speech sound production 
– engagement in Developing Local 
provision (DLP) project. Training for 
key professionals to implement: 
SENCO and early years teaching 
assistants. 
 

• The Royal College of Speech and Language 
Therapists (RCSLT) cite evidence that children with 
poor language and literacy skills at five years have 
lower education achievement at seven years 
(Snowling et al, 2011).One in four children who 
struggled with language at age five did not reach the 
expected standard in English at the end of primary 
school compared with one in 25 children who had 
good language skills at age five. (Save The Children, 
2016). One in five children who struggled with 
language at age five did not reach the expected 

1, 4 

£6000 



Support for staff from Soundswell 
(speech and language therapists) in 
screening and setting up program in 
Reception Y1 and children with 
EHCPs.  This will be followed by 
review of data with SENCO  to 
highlight success of interventions.   

standard in maths at the end of primary school 
compared with one in 50 children who had good 
language skills at age five. (Save The Children, 
2016) 

• Children with poor speech, language and 
communication get fewer GCSE A-C grades than 
their peers. 15% achieve 5 A*-C GCSEs compared 
with 57% of all young people (Bercow, 2008). 

 

 

Wider strategies 

Budgeted cost: £62,286 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Continuing staff training and reflection on 
positive behaviour management, 
application of the Peacemakers’ conflict 
and resolution and self-regulation  
strategies and pupils’ self-regulation of 
learning behaviours.  Funded time out for 
teachers to access the Behaviour 360 
materials. 

EEF found that both targeted 
interventions and universal 
approaches can have positive overall 
effects. There is evidence across a 
range of different interventions with 
highest impacts for approaches that 
focus on self-management. 

1, 3 

£1500 

Family Support Co-ordinator to work with 
SLT to improve school attendance.  The 
principles of good practice set out in the 
DfE’s ‘Improving School Attendance’ 
advice will be embedded. 

The Family Support Co-ordinator will lead 
targeted family interventions leading to 
improved attendance, well-being and 
engagement of disadvantaged children. 

Early help provision has been 
successfully applied in the school 
community, with the work of the 
Family Support Co-ordinator: 

- Engaging parents in safeguarding 
and welfare of children, making timely 
and appropriate interventions as 
necessary and resulting in removal 
from the vulnerable children list. 

- Building relationships with parents 
enabling them to approach school with 
home concerns/for information about 
issues impacting on children’s learning, 
and receiving immediate early help or 
signposting/referral to sources of early 
help. 

2,3,4 

£30,000 

Learning Mentor to facilitate access to 
learning, and to support social and 
emotional needs and mental health and 
well-being. 

The EEF found that there is extensive 
evidence linking childhood social and 
emotional skills with improved school 

All 

£28000 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities


Provision of Breakfast club allowing 
disadvantaged families to access the 
provision and ensure their children are 
school ready by 8.45 am. Independent 
learning and social and emotional 
intervention available at this time from the 
Learning Mentor. 

Additionally, after school childcare and a 
wide range of activity based clubs provided 
and supplemented over the three year 
period targeting specific disadvantaged 
children as well as overall availability for all 
children. 

outcomes and in later life, in relation to 
physical and mental health 

£2786 

 

Total budgeted cost: £154,306 



Part B: Review of the previous academic year 2021 - 22 

The impact of the COVID19 pandemic was still very much a factor on the well-being 

and outcomes for all children including disadvantaged. 40 children were classified as 

vulnerable by the end of the summer term compared with 19 at the end of the previous 

year. Of these, 28 (70%) were disadvantaged children. Issues included domestic 

violence and mental health concerns. Three disadvantaged children were on child 

protection plans. 

Despite this, provisional outcomes for most children were positive and the end of key 

stage 2 statutory assessments showed the school to be above national figures for 

disadvantaged children. At the end of key stage 1, the percentages of disadvantaged 

children compared to national were lower but in line. The picture at the end of End of 

Foundation Stage was 50% of disadvantaged children attaining a good level of 

development – lower than the overall picture in Birmingham of 55%, but explained by a 

high level of SEN demonstrated by a low baseline on entry.  Our internal assessments 

during 2021/22 suggested that the performance of disadvantaged pupils was still lower 

than in the pre-COVID years in maths, reading and writing, but improved attainment 

was seen from 2019/20 as would be expected given the lockdowns of this year.  

Although there were no school closures, many children still missed school and of the 

15 persistent absentees, 9 were disadvantaged with COVID and/or other illness being 

cited as reasons for absence. Parents and carers of vulnerable children were contacted 

regularly by phone through the week as they were during lockdown, with many 

receiving visits to check on welfare and provide resources if the children were well 

enough to work. 

Overall attendance in 2020/21 was lower than in previous years - 94% overall. 

Disadvantaged children were slightly below this at 93.8%. The family Support Co-

ordinator continued to engage with hard to reach families and attendance improved in 

each case. 

Our assessments and observations indicated that pupil wellbeing and mental health 

continued to be significantly impacted last year. The impact was particularly acute for 

many of our disadvantaged pupils.  We used pupil premium funding to provide 

wellbeing support for all pupils, and targeted interventions where required. This 

including successful referrals to the Screening, Training, Intervention, Consultation and 

Knowledge (STICK) Team, and signposting and direct interventions by the Learning 

Mentor and SENDCO – the school’s mental health lead.  We are continuing to build on 

that approach with the activities detailed in the plan for this year. 



 

Outcomes for disadvantaged pupils in the 2021 to 2022 academic year  

Reception: 

There were 10 disadvantaged children in reception in 2021-22. Of these, 5 (50%) 

obtained a Good Level of Development (GLD). 

Of the 5 who did not obtain a GLD: 2 children were EAL and 3 SEN. All of these 

children had several areas at baseline where there was insufficient evidence to provide 

feedback and had very little evidence in others. These children are continuing to be 

supported with in class and extra interventions. 

Phonics: 

There were 11 disadvantaged children in year 1 in 2021-22. 8 (73%) passed the 

screening threshold. Of the 3 that did not, all were SEN for learning with one 

additionally having communication and language needs. 

By the end of Key stage 2, of the 14 disadvantaged children, 13 had passed the 

threshold. The child who did not pass joined the school in the spring term and was 

identified as SEN for learning. 

End of Key Stage 1 statutory assessments 

There were 14 disadvantaged children in year 2 in 2021-22 

Reading: 8 children (57%) reached the expected standard at the end of key stage 1. 

Of the 6 who did not achieve this, 4 are on the SEN register (1 new to school in spring 

term), 1 being targeted for intervention support and 1 had poor attendance due to 

illness. 

Writing: 7 children (50%) reached the expected standard. Of the 7 who didn’t achieve 

this, 5 are on the SEN register (1 new to school in spring term), 1 being targeted for 

intervention support and 1 had poor attendance due to illness. 

Maths: 8 children (57%) reached at least the expected standard at the end of key 

stage 1 – one attained greater depth. Of the 6 who didn’t achieve this, all are on the 

SEN register (1 new to school in spring term). 

Reading, writing and maths combined: 6 children (43%) achieved the expected 

standard in all three subjects. 

End of Key Stage 2 statutory assessments:  

There were 18 disadvantaged children in year 6 in 2021-22. 



Reading: 15 children (83%) reached at least the expected standard at the end of key 

stage 2. 5 children (28%) achieved the higher standard. Of the 3 who did not achieve 

the standard, 2 were on the SEN register and 1 was a vulnerable child who 

experienced disruption to her education through social and emotional needs. 

Writing: 13 children (72%) reached at least the expected standard, with 4 (22%) 

achieving the higher standard. Of the 5 who didn’t achieve the standard, 3 were on the 

SEN register. 

Maths: 13 children (72%) reached at least the expected standard at the end of key 

stage 2 and 6 children (33%) achieved the higher standard. Of the 5 who didn’t achieve 

the standard, 3 were on the SEN register. 

Grammar, Punctuation and spelling (GPS): 16 children (89%) reached at least the 

expected standard, with 10 (56%) achieving the higher standard. Of the 2 who didn’t 

achieve the standard, both were on the SEN register. 

Reading, writing and maths combined: 11 children (61%) achieved the expected 

standard in all three subjects. 3 (17%) achieved the higher standard in all three 

subjects. 

In Year data: 

Reading was assessed using Headstart (Rising Stars in KS1), comprehension tests at 

the end of each term, 60 second reads as well as teacher assessment during reading 

lessons throughout the year. Maths was assessed using end of term White Rose 

assessment tests for reasoning and arithmetic. Writing was teacher assessed 

throughout the year with each child additionally have end of half term independent 

writing tasks contributing to their overall judgement. These pieces were then 

moderated in teacher groups. 

Year group Number of 

disadvantaged 

children 

Percentage at 

expected standard by 

end of the year 

Percentage at greater 

depth standard by end 

of the year 

R W M R W M 

1 11 64 64 55 0 0 0 

3 13 85 54 69 23 0 8 

4 18 61 50 67 17 11 22 

5 14 57 57 64 7 7 14 

 



Appendix 1:  Pupil premium strategy outcomes 2020-21 

This details the impact that our pupil premium activity had on pupils in the 2020 to 

2021 academic year.  

Due to the impact of the COVID 19 pandemic, the government cancelled all exams in 

England in summer 2020. This included SATs at Y6 and Y2 and the Y4 times tables 

check. The Y1 phonics test was delayed until December 2020 when pupils were in Y2.  

In 2018 – 19, our outcomes for disadvantaged children were good. (See appendix 1). 

In the years prior to this, the gap between disadvantaged and other pupils nationally 

has been in line or narrower than the national averages. 

Our internal assessments during 2020/21 suggested that the performance of 

disadvantaged pupils was lower than in the previous 3 years in maths, reading and 

writing. The outcomes we aimed to achieve in our previous strategy by the end of 

2020/21, due to the effects of the pandemic, were therefore not fully realised.   

The impact of Covid-19 disrupted all our subject areas to varying degrees. As 

evidenced in schools across the country, school closure was most detrimental to our 

disadvantaged pupils, and they were not able to benefit from our pupil premium funded 

improvements to teaching and targeted interventions to the degree we had intended. 

The impact was mitigated by our resolution to maintain a high quality curriculum, 

including during periods of partial closure, which was aided by use of online resources 

such as those provided by Oak National Academy and White Rose Maths. Vulnerable 

children were contacted regularly by phone through the week, with many receiving 

‘doorstep’ visits to check on welfare and provide resources. 

Overall attendance in 2020/21 was in line with previous years and taking absence due 

to COVID 19 out of the data, the school reached its target - 96.4 % overall. 

Disadvantaged children were slightly below this at 95.8%. The family Support Co-

ordinator engaged with hard to reach families and those who were fearful of returning 

to school to secure their improved attendance. Of the 18 children who were persistently 

absent, 67% of these were disadvantaged children. This is a higher proportion than in 

previous years, which is why attendance continues to be a focus.      

Our assessments and observations indicated that pupil wellbeing and mental health 

were significantly impacted last year, primarily due to COVID-19-related issues – 

primarily isolation during lockdown. The impact was particularly acute for many of our 

disadvantaged pupils and there is evidence that we are still seeing continuing problems 

emerging within families at the time of writing – December 2021.  We used pupil 

premium funding to provide wellbeing support for all pupils, and targeted interventions 

where required. We are building on that approach with the activities detailed in this 

plan. 

 



Appendix 2:  2022 Performance data (provisional at time of 
writing) 

 

 

 





 


